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Thursday 22
nd

 April 

No. Time Item/Presentation Chair Presenter Venue 
 9.00 National Anthem Prof Malegapuru 

Makgoba 

CPUT choir Plenary Room* 

1 9.00 – 9.10  Welcome to CPUT  Prof Vuyisa Mazwi-Tanga: 

Vice-Chancellor, CPUT 

Plenary Room 

2 9.10 – 9.20 Introduction of the State 

President 

Dr Blade Nzimande: 

Minister,  Higher 

Education and Training 

Plenary Room 

3 9.20 – 9.55 President‘s speech State President, the 

Honourable Jacob Zuma 

Plenary Room 

4 9.55 – 10.00  President leaves  Plenary Room 

 10.00 – 10.30 TEA 

5 10.30 – 11.00 Summit: Rationale and 

Challenge 

Prof Cheryl de la Rey Dr Blade Nzimande: 

Minister, Higher Education 

and Training 

Plenary Room 

6 11.00 – 11.15  Questions of clarity 

from the floor 

Dr Blade Nzimande: 

Minister, Higher Education 

and Training 

Plenary Room 

7 11.15 – 11.30 Framing of the 

‗Soudien‘ Report 

Prof Crain Soudien Plenary Room 

8 11.30 – 11.50 The Sector Response to 

the ‗Soudien‘ Report 

Prof Barney Pityana  Plenary Room 

9 11.50 – 12.30 Expectations from the 

Summit  

4 person panel (HESA, 

SAUS, NEHAWU, 

Academic)  

Plenary Room 

10 12.30 – 13.00 Panel Discussion Panel Plenary Room 

11 13:00-13:15 Instructions to the 

Commissions 

Ms Kirti Menon Plenary Room 

 13.15 – 14.30 LUNCH 

12 14.30 – 17.30 

(Tea to be 

taken during 

commissions) 

Commissions: 

Commission 1: Students 

experiences 

 

 

 
Commission 2: 

Academics experiences 

 

 

 
Commission 3: 

Experiences of 

Leadership, 

Management and 

Governance

 
Commission 4 
Institutional 

Differentiation 

Chair & Rapporteur: 

Chair: Prof Nthabiseng 

Ogude 

Rapporteur: Ms Kim 

Porteus

 
Chair: Ms Nasima 

Badsha 

Rapporteur: Ms Michelle 

Buchler 

 
Chair: Mr Zola Saphetha 

Rapporteur: Dr Pamela 

Dube 

 

 

 
Chair: Prof Derrick 

Swartz 

Rapporteur: Ms Hanlie 

Griesel  

Paper presenters:  

Mr Sandile Phakathi 

Ms Moonira Khan  

 

 

 
Prof Peter Vale; Prof 

Letticia Moja 
 

 

 
Prof Saleem Badat,  

Ms Suraya Jawoodeen  

 

 

 

 
Dr Nico Cloete, Prof Peter 

Mbati 

Breakaway Room: 

Orange Room 

 

 

 

 
Blue Room 

 

 

 

 
Purple Room 

 

 

 

 

 
Green Room 

13 17.30 – 18.15 Summary of 

commissions 

Commission chairs Chair and Rapporteur in 

each Commission 

Orange, Blue, 

Purple, Green 

Rooms 

 18.30 – 20.00 COCKTAIL FUNCTION 
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Friday 23
rd

 April 2010 

 

No. Time Item/Presentation Chair Presenter Venue 
1 8.30  – 9.15    Presentation of the 

Report from Students 

Experiences 

Commission 

Prof Ihron Rensburg Chair or Rapporteur for 

Students Experiences 

Commission 

Plenary Room 

2 9.15 – 10.00 Presentation of the 

Report from 

Academics 

Experiences 

Commission 

Chair or Rapporteur for 

Academics Experiences 

Commission 

Plenary Room 

 10.00 – 10.30 TEA 

3 10.30 – 11.15   Presentation of the 

Report from 

Leadership, 

Management and 

Governance 

Experiences 

Commission 

Prof Ihron Rensburg Chair or Rapporteur for 

Leadership, Management 

and Governance 

Experiences Commission 

Plenary Room 

4 11.15 – 12.00 Presentation of the 

Report from the 

Institutional 

Differentiation 

Commission 

Chair or Rapporteur for 

Institutional 

Differentiation 

Commission 

Plenary Room 

5 12.00 – 12.30 Declaration  Mr Ahmed Essop Prof Mary Metcalfe: 

Director-General, Higher 

Education and Training  

Plenary Room 

 12.30 – 13.30 LUNCH 

6 13.30 – 14.00 Conference Visitor: 

Reflections on the 

Summit 

Prof Marcus 

Balintulo 

Prof Michael Burawoy: 

University of California 

and Vice President of the 

International Sociological 

Association 

Plenary Room 

7 14.00 – 14.20 Summit summary and 

closure 

Prof Mary Metcalfe Dr Blade Nzimande: 

Minister, Higher 

Education and Training 

Plenary Room 

*IN AUDITORIUM 

Master of Ceremonies on Day 1: Prof Mary Metcalfe – Director-General, Higher Education and 

Training 

Master of Ceremonies on Day 2: Ms Kirti Menon – Acting Deputy Director-General:Universities  

 

For Enquiries: 

Nadya Bhagwan:  084 786 1008 

Pearl Whittle: 082 572 2536 
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Guidelines for Commission 1: Student Experiences 

Orange Room: IT Centre 

Chair: Prof Nthabiseng Ogude 

Rapporteur: Ms Kim Porteus 

Paper Presenters: Mr Sandile Phakathi; Ms Moonira Khan 

Guiding Questions: 

 

1. What is the fit between schooling and higher education?  

2. Who gets admitted to higher education?  

3. How do different students experience learning and living in higher education institutions?  

4. Does our higher education system adequately address the needs of students from poor and 

working class backgrounds as well as those from more privileged backgrounds?  

5. What are the linkages between admission policies, admission practices, curriculum 

responsiveness, retention and academic success?  

6. How, if at all, have the curriculum and pedagogic approaches changed in response to the needs 

and circumstances of a new generation of students? 

 

While addressing these questions you should consider 3 cross-cutting concerns: 

 The implications of the Soudien Report: what does it mean for the student experience?  

 The developmental role of universities (e.g. their role in overcoming poverty, rural 

underdevelopment, fighting crime, overcoming discrimination on the basis of class, race and 

gender, extending democracy, etc) 

 The place of universities in the post school system – how universities relate to the rest of the post 

school system.   

 

Key outcomes from your Commission are: 

1. A report for presentation to the plenary on Day 2 based on the discussions in the Commission. 

2. The Commission‘s input into the Declaration. The Declaration is to elucidate a set of principles 

and understandings agreed to by the participants.  
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Summary by SAUS: Students Experiences 

 

The purpose of this commission is to detail and adequately address and respond to the aspirations, 

challenges and experiences of students within institutions of Higher Learning, ensuring that 

institutions respond holistically to the needs of students therefore guaranteeing their success within 

their stay. Whilst the mandate of the commission is broad and complex, the commission must tackle 

and respond to challenges faced by a student from the point of entry to their final year, further taking 

into consideration the various socio-economic backgrounds students represent and how this impact on 

their stay and possible challenges they may face. This one pager will not provide this commission 

with ready-made answers but will merely raise questions and spark debate.  

 

Access for prospective students:  
 

- What is the fit between schooling and higher education?  

 

- Who gets admitted to higher education?  

 

- What are the linkages between admission policies, admission practices, curriculum 

responsiveness, retention and academic success?  

 

Producing a conducive environment to ensure success:  
 

- How do different students experience learning and living in higher education institutions?  

 

- Does our higher education system adequately address the needs of students from poor and 

working class backgrounds as well as those from more privileged backgrounds?  

 

- How, if at all, have the curriculum and pedagogic approaches changed in response to the needs 

and circumstances of a new generation of students?  

 

- Are the levels of academic support the same between historically black and historically white 

institutions?  

 

- Are lecturers experienced and caring?  

 

- Do lecturers have time for students or are they always too busy for students?  

 

- Is there sufficient accommodation in institutions of higher learning and is it up to standard?  

 

- To what extent does one‘s class position (poverty and wealth) impact on their stay in institutions 

of higher learning?  

 

- Are there sufficient libraries with relevant books for research and study?  

 

- Are transport arrangements adequate and free?  
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Guidelines for Commission 2: Academics Experiences 

Blue Room: Administration Building 

Chair: Ms Nasima Badsha 

Rapporteur: Ms Michelle Buchler 

Paper Presenters: Prof Peter Vale; Prof Letticia Moja 

Guiding Questions: 

 

Academic professionals are the agents through which knowledge is produced and transmitted in 

higher education settings.  

1. What are the major concerns of academics at HEIs?  

2. What are the cultural, social, financial and institutional obstacles to the stabilisation and 

enhancement of the profession?  

3. What challenges face the higher education system with respect to developing the next generation 

of academics and what are the best strategies for tackling these challenges? 

4. What challenges face academics with regard to transformation of the curriculum? 

While addressing these questions you should consider 3 cross-cutting concerns: 

 The implications of the Soudien Report: what does it mean for the academic‘s experience?  

 The developmental role of universities (e.g. their role in overcoming poverty, rural 

underdevelopment, fighting crime, overcoming discrimination on the basis of class, race and 

gender, extending democracy, etc) 

 The place of universities in the post school system: how universities relate to the post school 

system.   

 

Key outcomes from your Commission are: 

1. A report for presentation to the plenary on Day 2 based on the discussions in the Commission. 

2. The Commission‘s input into the Declaration. The Declaration is to elucidate a set of principles 

and understandings agreed to by the participants.  
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Summary by Peter Vale: Academics Experiences 
 

The work of academics across the world is under challenge by the process- and outcome-demands of 

the so-called ―Knowledge Economy‖. This is why even a superficial understanding of Higher 

Education (HE) world-wide suggests that it in the midst of unprecedented change. This Panel will test 

this claim in a particular set of localized circumstances.  

 

Academic work requires the development of multiple sites of professional engagement. To explain: 

academics are caught within networks of loyalty which bind them to their students, to their 

institutions, their academic disciplines and to professional colleagues both within the country and 

beyond its borders. What this suggests is that the primary loyalty of academics does not necessary 

coincide with the priorities of politicians, the public which they undertake to serve, nor indeed the 

public servants whose work, it is said, is intended to make the professional lives of academics easier.  

In order to meet these professional obligations, academics require degrees freedom and levels of 

professional confidentiality required in only a few other professional groupings. It is essential to stress 

the necessity for freedom for a few lines further. The necessity for a parallel kind of freedom, called 

Academic Freedom, is essential in the fulfilment of professional obligations. Happily, the SA 

Constitution recognizes this. But South African academics are faced with a range of issues which are 

country-specific and these are not protected by social contract and must therefore be continuously 

negotiated.  

 

These require some urgent attention if the academic profession in SA is to survive, let alone prosper. 

In bullet-form, five of these are listed below:  

 

 The academic profession is aging fast – what can be done about this?  

 

 The remedial teaching function in HE now surpasses the research function. A condition 

exacerbated by the professionalization of the ―academic support‖ function within the universities 

which has both absorbed resources but drawn academics into routines outside of their own 

disciplinary interests.  

 

 The foregoing is linked to the increase in the number of students entering HE - classes are larger 

but the resources required to meet this increased demand have not materialised.  

 

 The image of academic profession has been in sharp decline for decades. There are complex 

reasons for this – and some of these can have no place at the Summit - but what does matter is 

that academic salaries have declined substantially both in real and absolute terms. Many 

academics are working two or three jobs to keep their heads above the proverbial water – this will 

have a significant impact on academic quality.  

 

 To the average academic, the proliferation of institutions in the HE sector – CHE, HEQC, the 

NRF – have created an encumbrance on their professional activities – the monitoring and control 

function in each of the respective mandates of these bodies appear some distance from the 

enhancing role which they promised when they were created  
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Guidelines for Commission 3: Experiences of Leadership, Management and Governance 

Purple Room: IT Centre 

Chair: Mr Zola Saphetha 

Rapporteur: Dr Pamela Dube 

Paper Presenters: Prof Saleem Badat; Ms Suraya Jawoodeen 

Guiding Questions: 

 

1. What are the major concerns of university managers and councils?  

2. What are the challenges in the relationship between councils and university managers?  

3. The Soudien Report highlighted many challenges associated with management and governance 

practices at many of our public universities – how effective are current governance structures, 

practices and processes in allowing staff, students and other stakeholders to express their views 

and influence major decisions?  

4. How can management and governance practices be improved? 

While addressing these questions you should consider 3 cross-cutting concerns: 

 The implications of the Soudien Report: what does it mean for the leadership, management and 

governance of universities?  

 The developmental role of universities (e.g. their role in overcoming poverty, rural 

underdevelopment, fighting crime, overcoming discrimination on the basis of class, race and 

gender, extending democracy, etc) 

 The place of universities in the post school system: how universities relate to the post school 

system.   

 

Key outcomes from your Commission are: 

1. A report for presentation to the plenary on Day 2 based on the discussions in the Commission; 

2. The Commission‘s input into the Declaration. The Declaration is to elucidate a set of principles 

and understandings agreed to by the participants.  
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Summary by HESA: Transformation Challenges in Governance, Leadership and Management 

in Higher Education 
 

The roles of governance, leadership and management are crucial in the management of 

transformational change in higher education and, paradoxically, they in turn need to be transformed in 

order to deliver in this respect. They create an environment conducive to a culture of tolerance and 

understanding, effective strategic planning and shared decision-making in a variety of strategic issues, 

such as achieving equity in participation and success by both students and staff. Institutions generally 

operate in a complex environment that requires hard choices and trade-offs among competing 

priorities. What is required are governance, leadership and management that, in structure and process, 

encourages and facilitates positive, proactive, and continuous institutional transformation together 

with relationship-building strategies focused on all stakeholders. The restructuring of the higher 

education institutional landscape through the National Plan on Higher Education (2001), accompanied 

by institutional mergers and incorporations, has posed additional governance and leadership 

challenges for institutions such as the leadership and management of multi-campus institutions often 

characterised by different academic cultures, traditions and different conditions of service for staff. 

Notwithstanding the many gains made since 1994, particularly with regard to the democratisation of 

governances structures and the achievement of equity targets at the top leadership level, many 

challenges still remain in the transformation of these role to ensure that these gains are sustainable in 

the long term and permeate to other levels within the institution, particularly with regard to the 

transformation of institutional cultures to accommodate diversity, promote equity in participation 

among students, academic staff and support administrative staff, and to bridge the racial divides of the 

past, at both institutional and systemic levels.  

 

A. Challenges in governance  
 

Unlike in other contexts, such as the corporate sector, governance in higher education is quite diffused 

and entails shared responsibilities among a variety of stakeholders. Accordingly, the biggest challenge 

in governance within the university sector relates to issues of power and responsibilities as dealt with 

by Councils, the university leadership, senior administrators, academics, staff, students, policy makers 

and other external stakeholders. The core principles that are usually in contestation in this interplay of 

power are institutional autonomy and academic freedom, which are often defended as necessary to 

safeguard the mission of the institution and to buffer it against external interference, on the one hand, 

and challenged in the interest of transparency and accountability, on the other hand. A successful 

management of this tension is critical for institutional success and the building of trust and partnership 

among all the stakeholders. 

  

The experience of institutions of the impact of the size and composition of Councils varies and largely 

depend on factors specific to an institution, such as its geographical location which is a constraining 

factor in the availability of competent people and the difference made by the choice of the 

Chairperson of the Council.  

 

The roles and responsibilities of members of Councils are complex and very demanding as they are 

constantly changing in the face of demands for transparency and accountability by different 

stakeholders. The challenge is critically compounded by two factors. Firstly, by members who do not 

see themselves as represented in the Council in their individual capacity but rather as representatives 

of particular stakeholders, and, as a result, frequently take partisan views on the business of the 

university. This tendency undermines the principle of shared governance. Secondly, accountabilities 

are seriously undermined by lack of evaluation and assessment mechanisms for the performance of 

the Council. The Senates are mostly not representative of the different racial groups as a reflection of 

the composition of the professoriate which is still predominantly White and male.  
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B. Challenges in leadership  
 

Within the context of a developmental state, universities are faced with the dilemma of ensuring an 

appropriate balance between their academic priorities and the demands placed on them by the 

expectations of policy makers and other external stakeholders, such as, for example, an overemphasis 

on a developmental role which militates against the foundational purpose of a university.  

 

Therefore, one of the big challenges for institutional leadership is determining and leading 

institutional strategies for change, viability, and excellence while committing to relevance to local and 

national needs. This entails ensuring an alignment of the institution‘s vision and aspirations with the 

interests of policy makers and the public, as well as in building an understanding within and outside 

the institution and aligning the interests of all participants.  

 

Generally there is lack of appreciation and understanding of the stressful nature of the position of 

Vice Chancellor, both within and outside the institution. The Vice Chancellor‘s leadership role is very 

much dependent on support by the Senate and the Council, especially the support of the Chair of 

Council.  

 

 

C. Challenges in management  
 

The big challenge of management is the allocation and alignment of resources with the university‘s 

mission and ensuring that these are utilised effectively and efficiently to support the institution‘s 

operations. This entails the diversification of revenue streams and reducing the cost structure.  

 

Current challenges facing the higher education sector are:  

 

 Developing and implementing a customised management support programme for the various 

management functions and roles within the university (Vice-Chancellors, Deputy Vice-

Chancellors, Deans, Heads of Schools, Heads of Departments, and Heads of Support Functions) 

line with their real and felt needs.  

 

 Improving gender equity within the management echelons of universities and to ensure 

specifically that women are sufficiently represented in the management structures of universities.  

 

 Providing support to the management structures within the universities, including Student 

Representative Councils and Trade Union Branches to ensure that they efficiently, effectively and 

economically manage the resources allocated to them with a view to improving the welfare of 

their own constituencies.  

 

 Familiarising and exposing the university management community to the various facets of 

management roles in a practice-based learning, including but not limited to strategic planning and 

management, performance monitoring, and financial management.  

 

 Management of the enrolment planning exercise to be in line with national needs while ensuring 

institutional financial viability.  

 

 Planning to match equity in student access with equity in the quality of outcomes.  

 

 Increasing the levels of third stream income with a view to maintaining tuition fee increases 

within limits affordable by students and families.  
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The challenge is that while some of the social equity objectives are desirable and imperative, for 

example increasing graduation rates and improving retention, they require more resources for their 

realisation.  

 

D. Conclusion  
 

To advance effective leadership, good governance and management in higher education, HESA plans 

to:  

 

 At sector level, initiate projects aimed at embedding the principle of self-regulation, which 

provides room for the development of a charter on good governance and leadership for senior 

management and university Councils.  

 

 At institutional level, provide Induction programme on governance principles, policies and 

practices for new Council members, Chairs of Council and their deputies.  

 

 At national policy level, facilitate Interactions with key role-players such as the Department of 

Education (DoE) and the CHE on governance and leadership issues.  

 

 Mobilising financial support from government and donors for HESA‘s Higher Education 

Leadership and Management (HELM) programme, including leadership development initiatives 

for new Vice-Chancellors.  

 

HESA believes that these measures hold great promise for the renewal of public higher education in 

practice, and in the perception of society. 
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Guidelines for Commission 4: Institutional Differentiation 

Green Room: IT Centre 

Chair: Prof Derrick Swartz 

Rapporteur: Ms Hanlie Griesel 

Paper Presenters: Dr Nico Cloete; Prof Peter Mbati 

Guiding Questions: 

 

Our higher education system is highly differentiated, but this differentiation still owes as much to the 

legacy of apartheid as to the post-apartheid reforms. Most universities (or campuses) serving black 

and especially African communities under apartheid are still largely under-resourced and inadequately 

staffed.  

1. Have they and the largely poor students that they serve been neglected by the democratic state?  

The current funding model applies to all institutions and does not fully recognise the need for 

differentiation, nor does it adequately take into account the imperative to develop appropriate roles for 

each institution based on its capacities, location and history, and funding them adequately to fulfil 

these roles.  

2. What role should historically disadvantaged institutions play in the education system of a 

democratic South Africa?  

3. What form should redress take?  

4. Should some universities be specifically identified as teaching universities with a focus on 

undergraduate studies? 

While addressing these questions you should consider 2 cross-cutting concerns: 

 The implications of the Soudien Report: what does it mean for the debate on institutional 

differentiation? 

 The developmental role of universities (e.g. their role in overcoming poverty, rural 

underdevelopment, fighting crime, overcoming discrimination on the basis of class, race and 

gender, extending democracy, etc) 

 The place of universities in the post school system:  how universities relate to the post school 

system.   

 

Key outcomes from your Commission are: 

1. A report for presentation to the plenary on Day 2 based on the discussions in the Commission; 

2. The Commission‘s input into the Declaration. The Declaration is to elucidate a set of principles 

and understandings agreed to by the participants.  
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Summary by Ahmed Bawa: A Differentiated Post-School Education System 

While South Africa‘s 18-24 year-old participation rate has been fairly constant over the last 20 years, 

the global participation rate leapt by about 50% between 2000 and 2007.Most productive higher 

education (HE) systems are differentiated though the nature and extent of differentiation differs. 

Differentiation refers to the extent to which HE systems are designed to have a number of institutional 

types each of which serves specific functions. It is a natural outcome of systems which have moved 

from being elite to being affordably mass-based. The spectrum of differentiation is bracketed on the 

one end by systems which have highly defined institutional types (such as the Californian HE system) 

and at the other end by systems which have a common institutional type but where funding/steering 

mechanisms ensure high levels of differentiation (such as the UK system). In general all modern 

productive higher education systems are differentiated by design and all of them are properly 

articulated so that the mobility of students is strongly facilitated. The construction of differentiated 

systems in terms of institutional types depends on the mission of the system, the socio-economic 

context within which it exists and its history. The mission of South African HE may be broadly 

summarized in terms of its role in nation-building, the strengthening of democracy, its role in the 

National System of Innovation as the dynamic producer of new knowledge and innovation, as the 

producer of a highly skilled population and its role in social and economic reconstruction. South 

Africa needs concurrently a mass-based HE system and a robust, vibrant, competitive research 

system.  

Where there is uneven primary and secondary schooling and unequal access to HE, the sector is also 

seen as a venue to address deep social inequities. It would make sense then to consider a differentiated 

system in the context of a broad post-school system of education—one that spans skills development, 

training and higher education. This opens the way for the emergence of a coherent approach to build 

an educated populace and the needs of the national human resources strategy. In such a differentiated 

system students who complete schooling will have de facto access to (a two-year) post-school college 

where the emphasis will be on formative education and thereafter access either to the skills 

development sector or the university sector.  The significant advantages of such a system would be the 

coherence it brings to the education of 18-24 year-olds, the fact that it provides a more level playing 

field for young people who wish to enter HE and the deliberate strategy of constructing a large viable 

base upon which the university system is based. It is probably the only way that South Africa can 

construct an affordable mass-based system. 

There are several potential pitfalls of such a system and these have been well documented. The first is 

that there are a number of structural constraints; the number of suitably qualified lecturers being one. 

The second is that if the system is not properly constituted and funded then it may well further 

entrench the deep historical social inequities. The third is that it may well entrench the privileges of 

those institutions that were historically advantaged. There are policy solutions for each of these.  

The challenge is to build a post-school education system that meets the needs of this society and that 

meets the needs of building young South Africans who are committed to the ideals of the 

Constitution. 
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